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Prepare Before the Session
Read the session for today in the Study Guide. Then read the options in this Teaching

Guide, placing checkmarks beside the activities you plan to include. After you have decided
which options to use, gather the appropriate materials.

WHAT’S IN YOUR TEACHING GUIDE

This Teaching Guide has three purposes:
➤ to give the teacher tools for focusing on the content of the session in the Study Guide.
➤ to give the teacher additional Bible background information.
➤ to give the teacher variety and choice in preparation.

The Teaching Guide includes two major components: Teacher Helps and Teacher Options.

Teacher Helps

Teacher Options

Find Relevance 
helps you zero in on why each

session is important for the

adults you teach.

Seek Understanding
presents helful Bible Background

informations and insights that will help

you better understand the Scripture.

Teaching Outline
provides you with an outline

of the main themes in the

Study Guide. 

My Teaching Plan is a

convenient place for you to

make notes for teaching the

session.

Offer Illustrations presents material that will help you paint

a picture of the session. This section often presents items from

church history, current events, or interesting anecdotes that

help introduce the session.

Discussion provides teaching activitiees that will help learners

discuss the Scripture text.

Questions presents multiple collections of questions for

various kinds of adults.

Involve Learners helps learners become actively involved

with the Scripture text for a particular session.

Closure gives you a means for wrapping up the session.

You Can Choose!
There is more material in each session than you can use, so choose the options from each section

to tailor the session to the needs of your group.



Find Relevance
Why do adults care about this
session?  Whether we observe

it weekly, monthly, or whenever
deemed appropriate and neces-

sary, Communion is a tradition that
unites Christians. At the front of most of
our sanctuaries stands a table with the
familiar inscription, “Do this in remem-
brance of me.” The observance of the
Lord’s Supper challenges believers to
consider the nature of their relationship
to God, to confess sins, and to remember
the suffering of Christ. Most adults are
tempted to stop there, however, not real-
izing that the Supper asks us to commune
both with God and the people around us.
“Do this in remembrance of others” could
be inscribed on the other side of our
tables. In this sense, Communion can
become a model for all our meals, for
every meal holds the potential for inti-
mate fellowship with God and each other.
This session asks adults to consider how
Communion in particular and table
fellowship in general influence their lives.

Seek Understanding
What do these Scriptures
mean?  Jesus was a great

teacher who always challenged
his hearers to think in different

ways. The lazy student could not under-
stand; Jesus asked people to be active, not
passive, learners. In Matthew 26:17-30,
understanding Jesus’ teachings requires
faith and imagination. Help learners
imagine what the disciples might have felt
during this important encounter with
Jesus. Relying on Jesus’ instructions, the
disciples found a man whose house
would be used to observe Passover. This
simple act of obedience required faith. On
a deeper level, the disciples relied on
Jesus’ interpretation of the meal. Their
reliance could not be passive, however;
they had to actively incorporate Jesus’
words into their own understanding of
Passover. With this new teaching came the
ultimate test of faith: realizing that the
ordinary can become extraordinary. Bread
and wine can transform individuals into
community. In the same way, adults are
challenged to allow this familiar passage
to become something else—a powerful
commentary on how individuals can
become a community of faith around the
table.
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Resources
M. Eugene Boring, Matthew, The New Interpreter’s
Bible, vol. 7 (Nashville: Abingdon Press, 1995). 

Robert D. Putnam, Bowling Alone: The Collapse
and Revival of American Community (New York:
Simon & Schuster, 2000).

My Teaching Plan

Introduction: Communion is an intimat act
that asks us to reconsider the nature of our
relationships with Christ and each other.

I. Preparation for the Passover (26:17-19)
A. The disciples make preparations a

priority (v. 17).
B. Jesus is one step ahead of them (v. 18).
C. The disciples acknowledge Jesus’ 

guidance (v. 19).

II. A Traitor at the Table (26:20-25)
A. Jesus acknowledges a traitor 

(vv. 20-21).
B. The disciples quickly assert their inno-

cence (v. 22).
C. There is a reflection of Psalm 41:9 

(v. 23).
D. Judas acknowledges his betrayal 

(v. 25).

III. The Institution of the Lord’s Supper
(26:26-30)

A. Four verbs describe Jesus’ actions at
the table: took, blessed, broke, gave 
(v. 26a). 

B. Jesus identifies his body with the bread
(v. 26b).

C. Jesus gives the wine and declares the
blood covenant (vv. 27-28).

D. The blood is identified with the
forgiveness of sins (v. 28b). 

E. They sing the hymn (v. 30).
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Offer Illustrations
How can I help learners think about the issues?

❍ Masterpiece
Perhaps the most famous religious paint-
ing in the history of Western art is
Leonardo da Vinci’s The Last Supper.
Instead of portraying the disciples indi-
vidually, da Vinci did something entirely
new: he situated them in groups of three.
The groups, hardly sitting still, surround
Christ, who sits peacefully in the center.
The painting is an example of “linear
perspective”—all of the straight lines
center on a point directly above Christ’s
head. The painting captures the moment
when Christ announced his betrayal, and
the various movements of the disciples
depict their reactions. Looking at the
painting, you can almost hear their reac-
tions of surprise. Although more than
500 years old, The Last Supper still
commands deep respect for the artist and
for the biblical story it depicts.

Questions
➤ Why do you think The Last Supper is still

considered a masterpiece?
➤ If you had to paint a portrait of the text

today, what would your masterpiece
look like?

❍ Endangered Fellowship 
In Bowling Alone: The Collapse and Revival of
American Community, Robert D. Putnam
argues that Americans have become less
and less social. Family dinners, time with
neighbors, and other social activities have
all declined. For example, the number of
picnics per capita has declined nearly 60
percent since 1975. “Visits with friends
are now on the social capital endangered
species list,” he says. “If the sharp, steady
declines registered over the past quarter
century were to continue at the same pace
for the next quarter century, our
centuries-old practice of entertaining
friends at home might entirely disappear
from American life in less than a genera-
tion” (100).

Not surprisingly, time spent in reli-
gious activities has also dropped,
according to Putnam. His research shows
that we devote half as much time to
church-related activities as we did in 1965.
“For the most part younger
generations…are less involved both in reli-
gious and in secular social activities than
were their predecessors at the same age,”
he says (79). Alternate forms of commu-
nity, facilitated mainly by the Internet,
have increased the social interaction of
some people, but in the main, social inter-
action has declined. The message
concerning table fellowship is clear:
“Americans are spending a lot less time
breaking bread with friends than we did
twenty or thirty years ago” (100).

Questions
➤ Do you agree with Putnam’s assessment

of American social interactions?
➤ How does social interaction affect our

lives as people of faith?
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Discussion
How do I lead learners to dialogue about the session?

❍ Table Fellowship Inventory
Have learners individually fill out the
“Table Fellowship Inventory” on page 23.
The inventory consists of ten questions
designed to gather information on several
aspects of table fellowship. Read the ques-
tionnaire beforehand, and add any
appropriate questions. Lead your group
to compare their answers. Challenge the
group to determine whether they are
content with the role of table fellowship
in their lives. Some participants will be
quite content with the time they spend
with friends and family, while others will
probably want to discuss the challenges of
fitting social interaction into their sched-
ules. Discuss your church’s emphasis on
table fellowship and Communion. Does
your group feel that your church places
enough emphasis on Communion? Lead
your group to compare their lifestyles to
those of their parents’ generation. What
are the similarities and differences?
Discuss the role of table fellowship in
your group’s identity as a Bible study
group. Consider the history of your group
and table fellowship. How might this
session influence your small group’s
emphasis on table fellowship?

Questions

Questions about Scripture
➤ What preparations had to be made for

Passover?
➤ What might the disciples have felt

when Jesus told them about the new
covenant?

➤ Why do we celebrate the Lord’s Supper?

Questions for All Adults
➤ If you had only one word to describe

Communion, what would it be?
➤ What is the most meaningful meal you

have ever had?
➤ How does table fellowship affect you?

Questions for Mature Adults
➤ How has Communion affected you as a

Christian?
➤ In your lifetime, have you seen a rise or

decline in social interaction among
your friends and family?

➤ What social gatherings have meant the
most to you?

Questions for Younger Adults
➤ Do you remember the first time you

participated in the Lord’s Supper? If so,
what did you feel at that time?

➤ Do you spend more time with friends
and family than your parents did?

➤ How significant is the Lord’s Supper to
your faith?

Questions for Adults with Children
➤ What do your children think about the

Lord’s Supper?
➤ What are your family’s mealtime tradi-

tions?
➤ Do your children enjoy mealtimes?

Why or why not?
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Involve Learners
How can I lead learners to explore the session together?

❍ Communion as Symbol
This exercise will lead your group to
consider the symbolic value of
Communion. Ask the group to reflect on
how your church celebrates the Lord’s
Supper. If your church uses a printed
order of service, copy it for your class.
What steps does your church include in a
Communion service? How does your
church distribute the bread? Do you use
one loaf, several loaves, or individually
prepared pieces? How do you distribute
the wine? Do you drink from one cup or
pass out individual glasses? Do you dip
the bread in a glass? On newsprint or
marker board, have the group list every
possible symbolic meaning of the act of
Communion. Ask your class about any
other methods they have experienced
when participating in the Lord’s Supper,
and list these on the board. What
symbolic differences can you find? For
example, what are the symbolic differ-
ences between using individually
prepared pieces of bread and pinching
bread from one large loaf? Consider
having group members share a meaning-
ful Communion experience.

❍ Perfect Meal
Form two small groups. Give each group
a marker and paper. Ask each group to
write the components of a “perfect meal.”
Each group should consider the type of
meal they would like to create. If it is a
luxurious meal with several courses, they
should list the contents of each course in
the order they would be served. If it is a
buffet, they should list the items from
which the guests would choose. Every
aspect of the meal should be considered.
After the menu is complete, the group can
decide on an invitation list and develop a
seating arrangement. When the groups
finish, lead them to compare their perfect

meals. How similar are their descriptions?
More than likely, the meals will be quite
different in purpose, form, and content.
What are the most striking differences?
Use this activity to lead your group into a
discussion of the importance of meals
and table fellowship. What factors led the
groups to create their particular perfect
meals? Ask the class to consider what is
essential for a perfect meal. How is
Communion a perfect meal? How is it an
imperfect meal?

Closure
How do I lead learners to respond?

❍ Table Talk
Lead learners to reflect on opportunities
for table fellowship this week. Make a list
of possible mealtime opportunities that
have the potential for increasing human
interaction and fellowship. From the list,
choose one or two examples to discuss.
Sunday lunch might make a good
example. Where will participants eat
lunch today? Do any of the participants
have Sunday lunch traditions? Lead the
group to discuss how something as
routine as Sunday lunch can become a
meaningful example of true table fellow-
ship. 

Ask the group to imagine the scene of
today’s text and silently reflect on how the
disciples might have felt when Christ
began talking about the significance of
the wine and bread. After a minute or two
of silence, lead the group in a closing
prayer.
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Find Relevance

Why do adults care about this
session?  No matter how

different we may be from one
another, we certainly share the

commonality of food—we all have to eat.
Though we have different preferences for
what, when, and how much we eat, no
one can deny that meals are central to our
existence. Because most of us purchase
rather than cultivate and harvest what we
eat, we are distanced from the opportu-
nity of watching crops mature and
shielded from the frustration felt when
they do not. One unfortunate result of
our distance from the soil is the loss of a
sense of awe for the processes of nature.
Though we may believe that all good
things, including food, come from God,
we are more likely to be sincerely thankful
for that which we have placed in the
ground and watched grow according to
God’s creative cycle, rather than what we
have purchased at the supermarket. Yet
before each meal, most of us still say a
prayer of thanksgiving. Are we truly
thankful for the food that we are about to
receive? The answer depends on whether
we allow our thankfulness to transform
the way we see the world. Thankfulness
for food challenges us to consider the
needs of those who do not have enough
food. Our theology of food must include
a healthy serving of thanksgiving. 

Seek Understanding
What do these Scriptures
mean? Psalm 65 is a prayer of

thanksgiving for a good
harvest. The perspective is from a

whole community of believers. The
setting is corporate worship. “In spring or
fall the entire community would gather to
ceremonially thank Yahweh for the
harvest,” Donald Berry tells us. “The cele-
bration served as an inducement for God
to repeat his generosity” (366). The
psalm’s thirteen verses exalt God for
God’s actions and identity as creator and
sustainer of life. Take notice of the many
verbs used to describe God’s actions. God
visits the earth, waters the earth, softens its
soil, prepares grain for the earth’s inhabi-
tants, and blesses its growth. God
definitely has a unique relationship with
creation, and creation responds in its own
unique way (vv. 12-13).

Lesson Teaching Guide
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Resources
Donald K. Berry, An Introduction to Wisdom and
Poetry of the Old Testament (Nashville: Broadman
& Holman, 1995).

Frederick Buechner, Wishful Thinking: A Seeker’s
ABC, rev. ed. (New York: HarperCollins, 1993).

Ralph Waldo Emerson, “We Thank Thee,” in
Constance Pollock and Daniel Pollock, eds., The
Book of Uncommon Prayer (Dallas: Word
Publishing, 1996).

Loretta Schwartz-Nobel, Growing Up Empty: The
Hunger Epidemic in America (New York:
HarperCollins, 2002).

Thanks-Giving Square, thanksgiving.org
<www.thanksgiving.org> (17 April 2003).

My Teaching Plan

Introduction: Thanksgiving for food is a
natural human response to God’s good-
ness.

I. Why Praise God?
A. God answers prayer (65:1-2).
B. God forgives transgression (v. 3).
C. God satisfies human desires (v. 4).

II. God’s Actions Deserve a Response
A. Deliverance is an answer to prayer

(65: 5).
B. God has the ultimate strength and

ability to silence chaos (vv. 6-7).
C. Everyone on earth recognizes God’s

magnificence (v. 8).
D. God produces food (vv. 9-10).
E. The bounty of the earth originates

from God (v. 11).

III. Creation Responds to God’s Actions
A. Pastures overflow (65:12a).
B. Hills clothe themselves with joy 

(v. 12b).
C. Meadows wear flocks (v. 13a).
D. Valleys dress in grain (v. 13b).



Offer Illustrations
How can I help learners think about the issues?

❍ Thanks-Giving Square
In 1961, the City Planning Council of
Dallas decided to set aside an acre of
prime real estate to celebrate a “value.” A
couple years later, the value of “thanksgiv-
ing” was suggested, and in 1968
additional land was purchased to build
what is now known as “Thanks-Giving
Square.” Funded by the nonprofit Thanks-
Giving Square Foundation,
Thanks-Giving Square is a popular
tourist attraction. The Thanks-Giving
Square Foundation’s primary purposes
are to “gather and share the thanksgiving
of the word; provide a place of honor for
the great American and world traditions;
conduct research about gratitude in all
religions and cultures; and promote
thanksgiving globally.” In 1997, the first
Thanksgiving Festival, a multicultural
celebration, was held. Without a doubt,
the Center for World Thanksgiving and
the Thanks-Giving Square Foundation
take gratitude seriously.

Questions
➤ Why would a group of people go to

great lengths to celebrate the spirit of
thanksgiving?

➤ Do you have any thanksgiving monu-
ments? In what ways can you develop a
lifestyle of gratitude?

❍ A Tune of Thankfulness
The following hymn was written by Ralph
Waldo Emerson, the nineteenth-century
American philosopher, poet, and essayist.

“We Thank Thee”
For flowers that bloom about our feet;
For tender grass, so fresh and sweet;
For song of bird and hum of bee;
For all things fair we hear or see
Father in Heaven, we thank Thee!

For blue of stream, for blue of sky;
For pleasant shade of branches high;
For fragrant air and cooling breeze;
For beauty of the blowing trees—
Father in Heaven, we thank Thee!

For mother-love, for father-care;
For brothers strong and sisters fair;
For love at home and school each day;
For guidance lest we go astray—
Father in Heaven, we thank Thee!

For Thy dear, everlasting arms,
That beat us o’er all ills and harms;
For blessed words of long ago,
That help us now Thy will to know—
Father in Heaven, we thank Thee!

Questions
➤ How is this hymn of praise similar to

Psalm 65?
➤ Do you have a favorite hymn of praise?

What draws you to certain songs?
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Discussion
How do I lead learners to dialogue about the session?

❍ Thankful Response
This session challenges learners to
consider how thanksgiving is a response
to God’s actions and provision.
Thanksgiving, it seems, ought to be spon-
taneous; at the moment we recognize
God’s goodness, we should respond. The
following exercise will help participants
discuss how they respond to God.

Without allowing them to see the
picture beforehand, show the class the
landscape print included on page 24. Ask
what they feel when they see the picture.
Does the scene remind them of a place
they have been? What thoughts and feel-
ings about God does the scene elicit? List
on the board the group’s responses to the
scene. Then ask how they might feel if you
showed them an opposite scene—a dreary,
wet day or an old, dilapidated house. How
difficult is it to give thanks for something
that is not very pleasing to the eyes?

Questions

Questions about Scripture
➤ If you were to write a psalm like this,

what images would you use?
➤ How does God relate to creation?
➤ What role does singing have in the

psalm?

Questions for All Adults
➤ How do you give thanks for food?
➤ When have you truly been thankful?
➤ What do you take for granted that

should be at the top of your thanksgiv-
ing list?

Questions for Mature Adults
➤ Has there been a time when you were

truly hungry? Describe that experience.
➤ What role does thankfulness have in

your life?
➤ What do you take for granted now that

you did not take for granted twenty
years ago?

Questions for Younger Adults
➤ What kinds of prayers for food did you

pray as a child?
➤ Is thankfulness a priority in your life?

Explain.
➤ What are the personal dangers of

ungratefulness?

Questions for Adults with Children
➤ How often does your child say “thank

you”?
➤ When does a child truly learn to be

thankful?
➤ How do you teach children to give God

thanks for food?
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Involve Learners
How can I lead learners to explore the session together?

❍ Grateful or Not?
Have learners consider the things for
which they are thankful. Form two
groups. Give both groups paper and
pencils. Ask them to divide the paper into
two columns. In the first column, have
them develop a list of the things for which
they say “thank you” in a normal week. In
the next column, ask them to list the
things they take for granted in a normal
week. Have the groups come together and
compare their lists. What similarities do
you find? Are there any striking differ-
ences? Discuss ways in which participants
can become thankful for the things in the
second column. If the list of things they
take for granted is long, narrow it to five
things participants can seek to appreciate
this week. Discuss the possible results of
this action. How might thankfulness
change our perspective on things taken
for granted? If members of the group have
children, ask parents to share the chal-
lenges of teaching a child to say thank
you. Discuss ways in which learners think
God seeks to develop thankfulness in our
lives.

❍ Defining Moment
Form two groups, giving each group one
of the note cards from “Defining
Moment,” found on page 25. On each card
is printed one of the following definitions
from Frederick Buechner’s Wishful
Thinking: A Seeker’s ABC.

• Bread: “Man does not live by bread
alone, but he also does not live long
without it. To eat is to acknowledge our
dependence—both on food and each
other. It also reminds us of other kinds
of emptiness that not even the Blue Plate
Special can touch” (13).

• Gluttony: “A glutton is one who raids the
icebox for a cure for spiritual malnutri-
tion” (35). 

Ask the groups to discuss Buechner’s
definitions and suggest additional defini-
tions. Then have the small groups share
their findings with the large group.
Discuss how thankfulness can shape both
bread and gluttony.

Closure
How do I lead learners to respond?

❍ Psalm and Silence
The best way to learn how to be truly
thankful is to learn from those who model
thankfulness for us. Ask learners if they
have a person in their life whom they
consider a model of thankfulness. How
does that person embody thankfulness?
How does his or her thankfulness affect
others?

Close this session with silent reflec-
tion on Psalm 65. After a minute or two of
silence, begin reading the psalm. Read
four verses at a time, pausing for an
extended moment after each set. Ask
participants to imagine the scene of the
psalm. Enjoy the slow rhythm of the
psalm, and allow its many images to enter
into your imagination. Challenge learners
to embody the spirit of the psalm this
week.



3
Find Relevance

Why do adults care about this
session? In this third session

about Christians and hunger,
we begin to focus more intently

on the worldwide problem of hunger.
While the first two sessions tried to estab-
lish table fellowship as an important
aspect of Christian growth and led us to
rediscover the power of thankfulness for
food, this session takes an important turn
toward our response to those who are
hungry. In contrast to the previous
lessons, this session has a negative tone;
the message of Amos is harsh.

Just like the original hearers of this
text, Bible study participants will not
exactly be thrilled to hear Amos’s judg-
ment, assuming we believe his fiery
speeches are timeless and apply to our
lives. The message is offensive because it
calls into question our actions and atti-
tudes toward God and others. So why do
adults care about this session? Adults care
about this session because it reveals God’s
desire for social justice, obedience, and
for the hungry to be fed. Since reading
and studying the entire book of Amos
would be an impossible task for one
session, we study three excerpts from the
book. Adults desire to know the will of
God for their lives. Amos challenges us to
reflect on how well we are responding to
those who are hungry.

Seeking Understanding
What do these Scriptures
mean? Born in the southern

kingdom of Judah, Amos was
an eighth-century prophet to the

northern kingdom of Israel.
Unfortunately, our only source of biogra-
phical information on Amos is contained
in the book itself. Early interpreters
considered Amos a poor manual laborer
because the text says he was a shepherd
and a “dresser of sycamore trees” (1:1;
7:14-15). A closer analysis, however,
suggests that Amos may have been
wealthy, “an economically independent
landed aristocrat” (Willoughby, 205).
How might the socioeconomic standing
of Amos help us interpret the message of
the book?

We often consider prophetic works as
guidebooks to the future. The prophetic
books of the Old Testament, however, do
more forthtelling than foretelling. Amos was
a corrective to a society gone awry. “Amos
decried the social injustice, the oppres-
sion of the poor, and the lack of any
moral or ethical values on the part of the
rich and powerful,” Bruce Willoughby
notes (206). Amos argued that faith and
ethics go hand in hand. The crimes
committed against Yahweh were social
crimes. The victims in this tragedy were
the socially unstable—the poor,
oppressed, and hungry members of
society.
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Resources
Loretta Schwartz-Noble, Growing Up Empty: The
Hunger Epidemic in America (New York:
HarperCollins, 2002).

Bruce E. Willoughby, “Amos,” Anchor Bible
Dictionary, vol. 1 (New York: Doubleday, 1992).

My Teaching Plan

Introduction: Amos is an eighth-century
prophet of God.

I. Problems in Israel (2:6-8)
A. Selling the righteous and needy (v. 6)
B. Profaning God’s name (v. 7)
C. Worshiping without praising God 

(v. 8)

II. Justice and Righteousness Not Among
the Faithful (5:18-27)
A. The Day of the Lord (vv. 18-20)
B. In the hands of an angry God 

(vv. 21-23)
C. God’s pleasant purpose for humanity

(v. 24)

III. False Security (6:4-7)
A. Descriptions of false securities 

(vv. 4-6)
B. Exile as punishment (v. 7)



Offer Illustration
How can I help learners think about the issues?

❍ From Happiness to Hunger
In Growing Up Empty: The Hunger Epidemic
in America, Loretta Schwartz-Nobel writes
about the surprising number of people
who go hungry in the United States. She
includes first-hand stories of those we
would not consider victims of hunger. For
example, “Ruth” is a thirty-eight-year-old
college graduate who lives in a beautiful
Victorian home, drives a BMW, and rides
thoroughbred horses for fun. With a
couple kids, good health, and a home full
of happiness, Ruth thought life was
grand, until her husband told her he was
in love with his young assistant. Ruth was
left with her husband’s debt and was
quickly put in a desperate situation,
trying to feed herself, her father, and her
children on her income. Before long, she
began frequenting food pantries to
provide food for the household. “I found
myself in this situation literally
overnight,” she said (37). People all
around us quietly suffer tragedies that
disrupt their lives and place them in posi-
tions that they could never have
fathomed. Ruth’s story could be the story
of any number of our family members or
friends; it could be our story.

Questions
➤ Do you know anyone who has been in a

desperate situation?
➤ Besides divorce, what other life situa-

tions cause families to become victims
of hunger?

❍ Are You Hungry?
Recall the activity “Grateful or Not?” from
session 2 (p. 12). For this activity, learners
listed things they take for granted in a
normal week. Some learners likely take
daily meals for granted. Ask your group to
consider the work required to create
meals. Include planning a grocery list,
going to the store, paying for the items,
and putting together healthy, filling meals
for family members. If some learners eat
out regularly, guide them to think of the
planning that goes into having enough
food and cooks to prepare the offered
entrees. Also think about how the food
gets to the grocery store or restaurant
after being grown, raised, harvested, and
prepared in farms, orchards, dairies, and
processing plants around the world.
Finally, ask learners to think about people
in their communities who, for various
reasons, have no resources to purchase
healthy foods.

Questions
➤ Do you feel that you deserve food to

eat?
➤ When you thought about the work

required to grow, harvest, and make
food for nutritious meals, did you visu-
alize it as a community effort? 

➤ What do you think is the church’s
responsibility in feeding hungry people
in your area?

➤ Does your church or another church in
your area have a ministry that provides
food to those who need it?
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Discussion
How do I lead learners to dialogue about the session?

❍ Thoughtfully Consider
This session challenges learners to think
critically about their involvement in
efforts to feed those who are hungry. Lead
participants to consider the ethical prob-
lems Amos notes. On newsprint or a
chalkboard, list in one column “Israel’s
Sins” and ask participants to name the
charges raised by Amos. Ask the following
questions: Which of the charges refer to
crimes against the poor and oppressed?
Which of the charges refer to problems
dealing with false piety and worship?
How are the two related? In what ways
does God say that the Israelites were
responsible for the plight of the poor?

Label a second column “Our Sins.”
Have participants think of ways in which
we might be committing the same kinds
of injustices against the poor and
oppressed in our society. In what ways are
we responsible for those who are hungry?

In a third column, direct participants
to list ways in which they as individuals
see that hungry people are fed. List ways
in which your church seeks to minister to
hungry people in your community and
around the world. You may consider
making copies of your church’s budget
and asking members to locate the ways
your church supports efforts to feed the
hungry. In light of Amos’s message, lead
participants to determine how well they
are responding to those who are hungry.

Questions

Questions about Scripture
➤ What do you think is Amos’s main

emphasis in these verses?
➤ How might Amos’s socioeconomic

background affect the way we under-
stand these verses?

➤ How do you think the original hearers
would have reacted to Amos’s message?

Questions for All Adults
➤ Have you ever been hungry for an inor-

dinate amount of time? Why?
➤ How does Amos’s message make you

feel? How does the message apply to
us?

➤ What is the relationship between our
worship and our mission in the world?

Questions for Mature Adults
➤ How has your socioeconomic status

changed during your lifetime?
➤ Do you think there are more or fewer

people hungry now than when you
were a child?

➤ In what ways have you participated in
hunger ministries during your lifetime?

Questions for Younger Adults
➤ Do you ever worry about having the

resources to feed yourself and your
family?

➤ Have you ever participated in a
ministry designed to help people in
poverty?

➤ How might you incorporate Amos’s
message into your life?

Questions for Adults with Children
➤ Have you ever had to forego a meal so

that your children could eat?\
➤ In what ways do children in poverty

suffer?
➤ How can you instill in your child a

desire to help the poor and hungry?
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Involve Learners
How can I lead learners to explore the session together?

❍ Hungry Next Door
In Growing Up Empty: The Hunger Epidemic
in America, Loretta Schwartz-Nobel frames
the story of hunger in the United States
around chapters that identify groups
susceptible to periodic or long-term
hunger. This activity challenges learners
to consider these groups and think of
people they know or have known who
could perhaps be victims of hunger. Make
copies of “Hunger in America” on page
26. Use the handout to discuss each
socioeconomic group. For example, how
would someone who is part of the
“middle class” be in a situation of
hunger? What factors contribute to
homelessness and hunger? How might a
military family find themselves hungry?
For most of the groups listed on the
handout, we know of specific examples of
people who cannot afford healthy meals
or are a paycheck away from poverty and
hunger. How does this realization affect
our thankfulness for food? Are we simply
more thankful or do we move toward a
commitment to help those who are
hungry?

Closure
How do I lead learners to respond?

❍ Prayer of Confession
Have participants consider how the origi-
nal hearers of Amos may have responded
to God after hearing Amos’s message. Ask
members to think of words or phrases
that might reflect this response.
Participants will probably agree that a
prayer of repentance and confession
would have been an appropriate response.
Ask the group how they think present
hearers can respond to Amos’s message.
After a minute or two of silent reflection,
lead the group in prayer.
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Find Relevance
Why do adults care about this
session?  In this final session

on Christians and hunger, we
turn to a poignant teaching of

Jesus that concerns humility and chal-
lenges us to open our lives and tables to
those who are poor. If we assume that
Jesus’ words are relevant to our faith
journey, we will find this teaching particu-
larly challenging because it asks us
humbly to serve those who are not
normally a part of our intimate circle of
family or friends. Continuing with the
image of “table,” this session suggests
that our tables should be “tables for all”
and should include the eleven percent of
Americans who live in poverty as well as
the poor around the world. Adults take
seriously Jesus’ teaching concerning
proper responses to social needs; most
adults have a desire to help feed the poor.
With that in mind, you can use this
session in at least three ways. First, this
session will help participants consider the
challenges of living on an income that is
equal to or less than the poverty thresh-
old. Secondly, you can use this session to
challenge learners to participate in exist-
ing efforts that minister to people who
are hungry in their neighborhood and
around the world. Lastly, you can use this
session to challenge learners to think of
new ways they can help the poor.

Seek Understanding
What do these Scriptures
mean? Luke 14 falls squarely

in an extended section of Luke
identified by some commentators

as “the journey to Jerusalem.” Luke begins
with Jesus’ infancy and childhood narra-
tives, narrates Jesus’ preparation for
ministry, walks the reader through Jesus’
ministry in Galilee, and then notes that
Jesus “set his face to go to Jerusalem”
(9:51). Luke 14 consists of four stories
that occur “at table.” Note that the
chapter begins with a confrontation
between the Pharisees and Jesus over
whether it was lawful to heal on the
Sabbath. The confrontation of values is at
the heart of the texts we study in this
session. While these texts can be studied
on several different levels and from
various perspectives, two central themes
are clearly present: humility and hospital-
ity. In the two sections (14:7-11; 14:12-14),
Jesus challenges common understandings
of humility and hospitality and invites
hearers to adopt new lifestyles and values.

Lesson Teaching Guide

A TABLE

FOR ALL

Luke 14:7-14
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Resources
Frederick Buechner, Wishful Thinking: A Seeker’s
ABC, rev. ed. (New York: HarperCollins, 1993).

Fred B. Craddock, Luke, Interpretation: A Bible
Commentary for Teaching and Preaching
(Louisville: John Knox Press, 1990).

Clarence Jordan, The Cotton Patch Version of Luke
and Acts (New York: Association Press, 1969).

“Poverty 2001,” U.S. Census Bureau, census.gov
<www.census.gov/hhes/www/poverty01.html> (17
April 2003).

My Teaching Plan

Introduction: What is humility? How might
humility affect our view of the world?

I. Places of Honor
A. There is a need for a parable (14:7).
B. Jesus warns those who seek first place

(vv. 8-9).
C. Jesus notes the significance of sitting

at the lowest place (v. 10).
D. The reward is surprising (v. 11).

II. Proper Invitations
A. Invitations are reversed (14:12).
B. Who is invited to the kingdom

banquet (v. 13)?
C. The reward is surprising (v. 14).

III. Making a Table for All
A. Who needs to be invited to our tables?
B. How can we make a table for all?



Offer Illustration
How can I help learners think about the issues?

❍ Poverty in the United States
Poverty rates in the United States are
established by the Census Bureau and
issued each year by the U.S. Department
of Health and Human Services. According
to these statistics, the poverty line for a
family of two is an income of $14,570 per
year. For a family of three, poverty is
$18,310, and for a family of four it is
$22,050. The Census Bureau estimates
that 12.5 percent (37.3 million people) of
the American population lived in poverty
in 2007. For children, the poverty rate was
18.0 percent.

Obviously, since these numbers reflect
the entire United States (except Alaska
and Hawaii), the poverty rates for some
sections of the country are much higher.
Higher than any other region in the
country, the South had a poverty rate of
14.2 percent in 2007. Nearly 15.5 million
inhabitants of the South are poor by
federal standards. 

Questions
➤ Are these statistics surprising to you?

Explain.
➤ What percentage of the population in

your town or city falls under the
poverty line?

❍ Discover Humility
In the Scripture passage for today, Jesus
gives his hearers a particularly thoughtful
lesson in humility. What exactly is humil-
ity? In Wishful Thinking: A Seeker’s ABC,
Frederick Buechner defines humility in
the following way:

Humility is often confused with
the polite self-deprecation of
saying you’re not much of a bridge
player when you know perfectly
well you are. Conscious or other-
wise, this kind of humility is a
form of gamesmanship. If you
really aren’t much of a bridge
player, you’re apt to be rather
proud of yourself for admitting it
so humbly. This kind of humility
is a form of low comedy. True
humility doesn’t consist of think-
ing ill of yourself but of not
thinking of yourself much differ-
ently from the way you’d be apt to
think of anybody else. It is the
capacity for being no more and no
less pleased when you play your
own hand well than when your
opponents do (47).

Questions
➤ Do you agree with Buechner’s explana-

tion of humility?
➤ How do you define humility?
➤ How might Buechner’s understanding

of humility relate to the Scripture
passage for this week?
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Discussion
How do I lead learners to dialogue about the session?

❍ Sharing Stories
Almost everyone in your group has likely
participated at one time or another in
ministering to people in poverty. If you
know of one or two members who have
participated extensively in poverty work,
you may ask them ahead of time to share
their experiences with the class. Ask the
group to discuss different ways they have
worked to alleviate poverty and hunger,
and list these ways on a chalkboard or
newsprint. Some participants will have
served in a soup kitchen, helped prepare
Thanksgiving baskets, etc. What particu-
lar memories do group members have of
these activities? What impressed them the
most about these kinds of ministries?
What challenges did participants face in
their activities? Of the stories that are
shared, what commonalities can be
found? How do the stories relate to Jesus’
teachings about humility? Does one have
to be humble to help those who are
hungry? What challenges might one face
when seeking to carry out Jesus’ teachings
about helping the poor?

Questions

Questions about Scripture
➤ How do you think the hearers of Jesus’

message might have reacted to his
words concerning humility?

➤ Why do you think Jesus chose to use a
parable in this situation?

➤ What other examples can you think of
where Jesus exemplifies humility?

Questions for All Adults
➤ How does Jesus challenge our notions

of humility?
➤ How might Jesus’ teachings affect how

we view others?
➤ What challenges might we face when

living out Jesus’ teachings?

Questions for Mature Adults
➤ Who in your life has best represented

humility to you?
➤ Does longevity make it harder or easier

to be humble?
➤ How has ministry to the poor affected

your view of the world?

Questions for Younger Adults
➤ Do you ever fear that you might one

day live in poverty? Explain.
➤ How often do you put others first in

your life?
➤ How might service to the poor affect

your understanding of God’s grace?

Questions for Adults with Children
➤ How do you teach your children to be

humble?
➤ How can you lead your children to

minister to those who are hungry?
➤ How do Jesus’ teachings affect your

relationship to your children?
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Involve Learners
How can I lead learners to explore the session together?

❍ A Place at the Table
Provide participants with paper and
pencils. Ask each person to draw two
dining room tables. The first one should
be the table of their family of origin.
Assuming that each family member had a
traditional place in which he or she sat,
ask participants to label the chairs accord-
ing to the seating arrangement of their
families. Have learners reflect on the
arrangements. Why do families usually sit
in designated places at the table? How
significant were seating arrangements at
their family’s dinner table or at various
family functions?

Ask participants to draw a second
table, the one at which they presently
dine. What are the seating arrangements
at this table? What might happen if
someone decided to take another person’s
chair? Lead the group to discuss why they
think seating arrangements matter.

❍ Tight Budget
Form two or more small groups, and
distribute copies of  “A Tight Budget,”
found on page 27, to each group. This
tool will help participants consider the
challenges faced by people who are at or
below the poverty level in the United
States. Assign each group a different
family scenario. For example, tell group
one that they are a family of four with
children ages two and seven with an
income right at the poverty line as desig-
nated by the federal government. Group
two might be an elderly couple with
moderate to severe health issues with an
income half as much as the poverty level
for a family of two. Group three could be
a family of five with twins three years of
age and one older child with a physical
disability. Challenge the groups to
consider how each family might construct
a budget for one month. What challenges

might each family face from month to
month? In what ways do people in poverty
suffer? How do families in poverty make
ends meet?

Closure
How do I lead learners to respond?

❍ Humility and Hospitality
Clarence Jordan is a good example of a
twentieth-century Christian who modeled
the kind of hospitality Jesus talks about in
these verses. Despite violent opposition,
Jordan established an interracial farming
community in south Georgia to help
those who had been excluded from
society’s table. The following is Jordan’s
“cotton patch” version of Luke 14:12-14.

When you give a luncheon or a
dinner, don’t invite your close
friends or your family or your rela-
tives or your rich neighbors,
because they might give you a pay-
back party and you’ll just break
even. But when you give any kind
of a party, invite the poor, the
disabled, the crippled and the
blind. It will make you very happy,
because they don’t have anything
with which to pay you back. Yet
you’ll be amply “repaid” when the
truly good are made to live.

Offer the group a moment of silence
to reflect on these words. Lead the group
in a prayer of hope, asking God to lead
you into a lifestyle that reflects Christ’s
understanding of humility and hospital-
ity.



Table Fellowship Inventory

How many times per week do you eat alone?

How many times per week do you eat with others?

How much time per week do you spend with family?

How much time per week do you spend with friends outside of work?

When is the last time you had someone over for dinner?

Do you spend more, less, or the same amount of time with friends and family as your
parents did when you were growing up? 

When is the last time your church had an event that included food and fellowship?

Do you think your church eats together enough?

When was the last time you participated in communion?

How often does your church participate in communion? Do you consider that number to
be (1) not frequent enough; (2) too frequent; (3) just right.





Defining Moment

• Bread: “Man does not live by bread alone, but he also does not live long without it. To
eat is to acknowledge our dependence—both on food and each other. It also reminds us
of other kinds of emptiness that not even the Blue Plate Special can touch” 

Frederick Buechner, Wishful Thinking: A Seeker’s ABC, rev. ed. (New York: HarperCollins, 1993) 13.

• Gluttony: “A glutton is one who raids the icebox for a cure for spiritual malnutrition”  

Frederick Buechner, Wishful Thinking: A Seeker’s ABC, rev. ed. (New York: HarperCollins, 1993) 35.



Hunger in America

The following list represents different socioeconomic groups that are susceptible to hunger
in the United States. In the space below each group, list reasons why you think people in
the group possibly go hungry. Think of people you know who are presently facing this diffi-
culty or are a paycheck away from poverty.

The Middle Class

The Always Poor

Military Families

The Working Poor

The Homeless

Immigrants and Refugees

Adapted from Loretta Schwartz-Nobel, Growing Up Empty: The Hunger Epidemic in America
(New York: Harper Collins, 2002).



A Tight Budget

Federal Poverty Levels

Family of One: $10,830

Family of Two: $14,570

Family of Three: $18,310

Family of Four: $22,050

Family of Five: $25,790

Size of Family and Age of Each Member:___________________

Yearly Income: __________________

Income per month after taxes:

Expenses:

Housing

Utilities

Health Insurance

Transportation

Daycare

Other Insurance

Food

Clothing

Other:

How difficult would it be for your family to live with an income at or below the Federal poverty level?

Source: U.S. Department of Health and Human Services, http://aspe.hhs.gov/poverty/09poverty.shtml
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